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Background

• PhD in Classics and Ancient History, University of Manchester

• PCGE in Secondary Education, University of Buckingham

• Level 5 Certificate in Dyslexia; Literacy, Support and Intervention, 
British Dyslexia Association
• Associate Teacher Status with the British Dyslexia Association

• Currently training at Level 7 to become a Dyslexia Assessor

15 years’ experience in teaching at primary through to tertiary levels



My CLC Journey



Roadmap

• What is dyslexia?
• Why are dyslexia and literacy difficulties not necessarily the same 

thing?
• Why does this matter for teaching Latin?
• Why is the CLC uniquely suited to working with students with 

literacy difficulties?
• What else can we do (practically)?
• Questions There may be 

(mild) audience 
participation!
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What is dyslexia?
The Delphi definition (2025):

• Dyslexia is a set of processing difficulties that affect the acquisition of reading and spelling

• In dyslexia, some or all aspects of literacy attainment are weak in relation to age, standard teaching and instruction, and 
level of other attainments

• Across all languages, difficulties in reading fluency and spelling are key markers of dyslexia

• Dyslexic difficulties exist on a continuum and can be experienced to various degrees of severity

• The nature and developmental trajectory of dyslexia depends on multiple genetic and environmental influences

• Dyslexia can affect the acquisition of other skills, such as mathematics, reading comprehension or learning another 
language

• The most commonly observed cognitive impairment in dyslexia is a difficulty in phonological processing (i.e., in 
phonological awareness, phonological processing speed or phonological memory). However, phonological difficulties do 
not fully explain the variability that is observed

• Working memory, processing speed and orthographic skills can contribute to the impact of dyslexia

• Dyslexia frequently co-occurs with one or more other developmental difficulties, including developmental language 
disorder, dyscalculia, ADHD, and developmental coordination disorder
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What is dyslexia?
Key points for ancient languages teachers:

The most commonly observed cognitive impairment in dyslexia is a 
difficulty in phonological processing (i.e., in phonological 
awareness, phonological processing speed or phonological 
memory)



Dyslexia and literacy difficulties

• Not necessarily the same thing

• Dyslexia and literacy difficulties are on a spectrum

• Literacy difficulties may not reach the threshold of dyslexia

• Literacy difficulties may have a cause other than dyslexia
• EAL, another learning difficulty/disability, etc.



What does this mean for teaching 
Latin?



Why does this matter for 
teaching Latin?

• What key skills does language learning need?

• What cognitive skills are learners developing?

• What cognitive demands are we placing on learners?
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How do these affect teaching Latin?

• Phonological awareness 
• Recognising sounds

• Phonological short term memory 
• Remembering sounds

• Phonological processing 
• Understanding and manipulating sounds
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Why is the CLC uniquely suited to 
working with students with 
literacy difficulties?



Key features of literacy inteventions:

• Structured
• Multisensory
• Cumulative
• Phonics and morphology based
• Opportunities for overlearning

Kelly and Phillips (2022) Teaching Literacy to Learners with Dyslexia. 
Sage



Structured:

• Each stage follows a recognisable pattern
• Introductory picture
• Introductory story

• (Usually picture story with short sentences)
• Longer stories
• About the Language
• Practising the Language
• Background
• Vocabulary checklist
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Multisensory:

• Picture prompts at the start of each stage 
encourage discussion

• Picture stories encourage reading aloud

• Plays encourage performance and movement



Cumulative:

• Stages build grammatical and vocabulary 
knowledge systematically



Cumulative:

• Stages build grammatical and vocabulary 
knowledge systematically

• Language notes (AtL) build on prior 
learning
• Clear references to where and when learners 

encountered it



Cumulative:

• Stages build grammatical and vocabulary 
knowledge systematically

• Language notes (AtL) build on prior 
learning
• Clear references to where and when learners 

encountered it

• ‘Practising the Language’ allows learners 
to build greater depth



Phonics and morphology based:

• Many opportunities for reading aloud and 
speaking
• Really important – don’t view this as fluff!

• Morphology is a fundamental skill for Latin 
learning

• Emphasise key sounds to help learners 
pick up on semantics and inflection
• e.g. amabant, amavit 



Opportunities for overlearning:

• Stories are a great resource for 
consolidation and overlearning:

• Vocabulary hunts
• Consolidating morphology
• Identifying parts of speech
• Practising syntax
• Translation skills



What makes the CLC extra special?
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What makes the CLC extra special?

• Stories that engage learners in the 
classroom

• Stories which stay with people 
long after they read them the first 
time

• Immersive approach



What else can we do?



Scaffolding

• Remove over-reliance on working memory, while retaining challenge
• e.g., supply personal dictionaries, dual code on slides, regular structure

• Chunk work and processes

• Maintain separation of stem and ending for longer

• Colour co-ordinate e.g. stems and endings, nouns and verbs
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Scaffolding:

Scaffolding a sentence

Romani irati Graecos audaces gladiis interfecerunt.

__________________ ______ ________________ __________
nominative noun and adjective      verb  accusative noun and adjective     ablative



Scaffolding:

• I do, we do, you do

• What A Good One Looks Like (WAGOLL)

• What do you want them to learn?
• Grammar – give them the vocabulary
• Vocabulary – give them the grammar
• Keep the learning objective tightly focused, then increase the challenge



What can we do?

• Multi-sensory learning

• Spend lots of time early in the course on the phonics of the language

• Speak in the language as much as possible

• Build in opportunities for linked movement

• Chanting

• Look, say, cover, write, check – including the Latin word



What can we do?

How do you teach vocabulary?

How do your learners learn vocabulary?
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Multi-sensory learning:

The perfect tense endings:

I

You

He/
She
/It

We

You
They

-i

-isti

-it

-imus

-istis

-erunt

SingularPlural
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Conclusions

• Dyslexia and literacy difficulties are not related to intelligence

• An SEND first approach benefits all learners

• Lots of our traditional ways of teaching are beneficial to learners with 
literacy difficulties
• We don’t need to reinvent the wheel

• The CLC has some great applications which can really benefit learners 
with literacy difficulties

• Supporting learners with literacy difficulties helps to maintain the 
attractiveness of our subject
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Any questions?



felix dies tibi sit!
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